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Changes in UK student population

• 16% and rising (22.9%↑ 2010: UUK; 32%↑ last 5 years, 
HESA)

• 12% of first degree students

• 66% of full-time taught postgraduates; 50% of full-time 
research degree students; 43% of all research 
postgraduates (37%↑in PG numbers  last 5 years)

• Increasing competition in international education market









‘One-way’ traffic

• 83% of IS enrolled in G20 countries (mainly 
Anglophone)

• 3:1 IS enrolled in OECD countries c/f from OECD 
countries - in UK: 11:1 

• China, India and Korea - 52% of IS worldwide
• Increased competition from non-Anglophone countries
• China now receives more IS than it sends overseas
• Core-periphery model is beginning to change
• Implications for quality of teaching and learning and 

nature of the curriculum





UK features

• Mainly postgraduates – shorter, more intense 

• Different marking system 

• Less support from lecturers – ‘academic shock’

• Less continuous assessment, more summative – fewer 
opportunities for feedback, support needs to be built in

• Harder to make local friends – UK counterparts less mobile 

• Complacency – ‘they come here for a British education’



Implications

• Increased support services for IS but little change in teaching 
and learning approaches – ‘silo’ mentality

• Good induction programmes but then less well supported

• Reliance on ‘add on’ approach rather than embedded within 
discipline and normative approaches

• Need a more sustainable and holistic approach

• Need to share expertise and experiences 



Academic staff issues

• Feel untrained, may have majority of IS or work in TNE

• Little reward or recognition

• Misconceptions about IS learning needs - rote learners, lack 
critical thinking skills, prone to plagiarism

• Don’t consider teaching, learning and assessment factors and 
role of previous experiences and expectations

• May conflate lack of language proficiency with lack of ability

• Don’t understand the complexities of language learning 



International student issues

• Unclear expectations: don’t know the ‘rules’

• Lack required background knowledge

• Language and assessment issues

• Difficulties participating and making friends

• Know they are viewed as a ‘problem’

• Achievement gap in some areas

• Do achieve well overall but need support

• Less satisfied than UK students overall
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Teaching International Students project

• Move beyond ‘problem identification’

• Encourage understanding and ‘meta-sensitivity’

• Sharing of ideas, resources and expertise

• See students holistically 

• Facilitate collaborative approaches

• ‘One stop shop’ – database of research and teaching 
resources



Hosted by the Higher Education Academy
Funded through the Academy, UKCISA & PMI2

2 year project

TIS Team: 

Janette Ryan, Jude Carroll, Fiona Hyland (ESCalate), Inna Pomorina 
(Economics), Melodee Beals (History, Classics & Archeology) , Simon 

Steiner (Engineering) , Malcolm Todd (C-SAP), Ali Dickens (LLAS), 
Andrea Frank (CEBE), Caprice Lantz (Psychology), Richard Atfield

(BMAF), Adam Child & Katherine Gent, HEA 



























Lectures
• ‘Lighten the cognitive load’

• Provide a framework – review and link lectures

• ‘Signposting’

• Explain unfamiliar words, acronyms, expressions

• Take care with stories, anecdotes, jokes, metaphors

• Use Plain English (finish words and use fewer words)

• Audio or videotape lectures

• Question box or web-based FAQs

• Place information on web (lecture notes and extra reading)



Case stories from students and staff…





The problem with making assumptions

In the Qualitative Research Methodologies module I teach, there were now 
two groups of students. I realised that there were more Chinese students 
than before and that all of the Chinese students in both groups were 
regularly sitting together. Previously there had been only a few Chinese 
students and, I must admit, I hadn’t really noticed where they had sat. The 
Chinese students and the other international students seemed to have 
similar questions and problems and seemed disconnected from the local 
students. The local students seemed completely uninterested in mixing 
with the international students and tended to dominate the discussion in 
class, try as I might to get everyone to talk. 

Were (the international students) starting at a lower level and should I 
adjust my teaching? Should I just separate the international and the home 
students? …Instead, I asked the students to self-select into a ‘beginners’ and 
a ‘more experienced’ group. … to my surprise, the following week when 
they turned up for the new self-selected groups, both international and 
local students almost equally chose each group…

Extract from: TIS Resource Bank, Intercultural Competencies, 

Mixing, learning & working together, A teacher’s account…



Persisting issues
• 3 phases of ‘shock’ – culture shock, language shock, 

academic shock

• Lack of understanding of limitations of IELTS

• Current ‘frontloading’ or ‘add on’ leads to ‘deficit’ approach

• Takes responsibility away from academics - ‘someone else’s 
problem’

• Lack of connection with foundation EAP/programmes

• Not embedded within discipline, extra costs

• Focus on technical skills eg paraphrasing, plagiarism



Possible solutions 

• More explicit teaching of critical thinking and writing skills

• Joint sessions between academics and EAP practitioners

• Study groups (not just for IS); mentoring/buddies

• Understanding the developmental nature of language 
learning and academic writing

• Recognition of extra time required (language issues and 
filling in background knowledge)

• Extra support in first 6-12 months

• Raising awareness of different academic cultures



China as a case study…



China

• Level of knowledge

• Learn from the teacher 

• Respect teachers and texts

• Harmony of the group

• Consensus /avoiding conflict 

• ‘Reflective’ learners

• Critique of the ‘self’

UK

• Type of (critical) thinking

• Independent learning

• Question teachers and texts

• Student-centred learning

• Argumentation /assertiveness

• ‘Deep’ learners seeking meaning

• Critique of the ‘other’



Challenges and opportunities
• Focus is usually on students to change and adapt

• IS seen as ‘bearers of problems’ rather than ‘bearers of culture’

• Ignoring one of the best sources of intercultural knowledge 
and skills – international students

• UK students less mobile than their EU or international peers 
but British HEIs have very internationalised classrooms

• International students  can be a resource for learning so that all 
students are internationalised (‘the world is coming to us’) 

• Move towards internationalised curriculum and pedagogy
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academic shock

• Lack of understanding of limitations of IELTS

• Current ‘frontloading’ or ‘add on’ leads to ‘deficit’ approach

• Takes responsibility away from academics - ‘someone else’s 
problem’

• Lack of connection with foundation EAP/programmes

• Not embedded within discipline, extra costs

• Focus on technical skills eg paraphrasing, plagiarism


